Gender differences in academic achievement have long fascinated researchers and policy-makers alike. In this paper we analyze differences in math and reading test score growth rates by gender for four different race and ethnic groups-white, black, Hispanic, and Asian students-for six different time periods. Our data cover both the earliest years of education and the crucial years of adolescence. In addition, we have data bracketing one non-schooling period. Together these data enable us to get a very complete picture of how gender gaps evolve over the course of early elementary and high school years and how these trajectories differ by race and ethnicity. While the gender gaps are not always statistically significant, they are for 15 of 48 comparisons made, all during school. In addition, all of the statistically significant results suggest that males learn more math and females more reading during early elementary school and again during high school.
Introduction
Who's smarter, girls or boys? Each year new studies appear examining if gender gaps in achievement exist, and if so, who is favored and by how much. These questions cannot be answered by achievement tests, or perhaps any other means, but policymakers and researchers continue to focus on gender gaps in achievement. While such gaps cannot be used to clearly identify differences in innate ability or the impacts of schools or society, they can help us determine where to direct resources and research. Of primary interest is not an achievement gap but a gap in learning, or the change in achievement over time, since any gap at a point in time can be quickly swamped by a small difference in learning rates. Previous research indicates that girls tend to outperform boys on reading and comprehension tests, and boys outperform girls on math and science tests, both in terms of achievement at a point in time, and to a lesser degree the rate of learning.
While a great deal of research stresses the importance of gender gaps in achievement (Dee 2006; Murray 2005) , others argue that the achievement gap between girls and boys has been greatly exaggerated. Friedman (1989) found small differences by gender in average SAT scores and other tests based on results of meta-analyses. More recently, Mead (2006) notes that gaps by ethnicity and social class are far larger than the gender gaps. In addition, American boys are performing about as well as they ever have. Girls are improving faster in math and science, but this only means that they are closing the gaps in those areas. Mead worked with data from the National Assessment of Educational Progress (NAEP), which includes results of reading and math assessments administered periodically to nationally representative cohorts of students around the ages of 9, 13, and 17. These data are useful for looking at differences between states and over time, but tell us little about how gaps develop before the age of 9.
Gaps at a point in time can be quickly swamped by small differences in learning rates. Consequently we focus our research on rates of gain in achievement (i.e. learning rates). Some previous research, such as the work by Mead on NAEP, is based on comparisons of the performance of one cohort of students in one year (e.g., the average math scores of 9-year-olds in 2004) with the performance of another cohort in another year (e.g., the average math scores of 9-year-olds in 1973). While interesting, these comparisons cannot distinguish between differences in learning rates and differences in the composition of the cohorts being studied. In order to focus on learning rates we follow individual children over time.
Our data include two periods in children's lives. The first period starts in the fall of kindergarten and continues through the end of third grade (when children are typically 9 years old). The second period goes from eighth grade to twelfth grade, the critical adolescent and teenage years. In earlier work we looked at differences in test score growth rates by gender and by race separately (LoGerfo, Nichols, and Reardon 2006) . In this report we look at the interactions between these two characteristics.
This report is divided into three sections. First, we discuss the data and analytic methods that produce the gender gap estimates. Second, we present and explain our findings. Finally, we conclude with a brief summary of our findings.
Data
We use two nationally representative and longitudinal datasets, the Early Childhood Longitudinal Study-Kindergarten cohort (ECLS-K) for elementary school and the National Education Longitudinal Study of 1988 (NELS:88) for high school. ECLS-K starts with children who were kindergartners in was administered only a subset of items that corresponded to their grade level and skill level as estimated by an initial set of routing items.
The IRT model adjusts for the possibility that students are guessing (NCES, 2005) , so the score is more accurate than a pure sum of correct responses. This IRT process allows each student's performance to be put on a common scale at each point in time, and over time and thus facilitates the quantification of learning rates.
Analytic Method
Differences in school exposure-testing time gaps. In large-scale studies, participants cannot all be administered cognitive assessments on the same day. Instead, assessments occur over a span of at least two and sometimes four months. This means that students have different levels of school exposure before they take their assessments. And because school exposure is positively correlated with test performance, models must adjust for these differences. We model test scores as a function of the time before a given assessment. In other words, each time parameter measures from the beginning of the school year to the date of the test 3 , both of which are individually variable. 4 Thus by including these time measures, the models account for the variable amount of time spent in each grade, or school exposure. The coefficients for these parameters estimate the amount of learning during that time period.
The elementary school analyses model test scores as a function of the intervals between five points in time: beginning of kindergarten, end of kindergarten, beginning of first grade, end of first grade, and end of third grade. The total span of time covered is around 9.4 months per grade on average for kindergarten and first grade. The summer between kindergarten and first grade lasts around 2.6 months. The time spent between the end of first grade and the third grade assessment date averages 24 months.
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The secondary school analyses follow the same procedure but use the intervals between just three testing times-the springs of eighth grade, tenth grade, and twelfth grade. In NELS:88 most test dates occurred within a small time from of about 2 to 4 months (standard deviations equal to 1 and 2) and in regular intervals of about 24 months.
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Metrics for results. Findings are reported in a number of ways to facilitate interpretation. Learning or growth rates are reported in points per day, per month, and per time period. These metrics represent the most easily understood and familiar approach. We also present findings for differences in learning rates in units of standard deviations, or effect sizes. Effect sizes measure the magnitude of a 3 In NELS:88, there are no dates for the start and end of school years. We assumed June 1, 1988 for the end of eighth grade and June 1, 1990 for the end of tenth grade. 4 For example, for assessments in kindergarten, the amount of time in the first and third grades equals zero. This changes as the assessment time changes so that by third grade, the times in kindergarten and first grade are set (those grades are already completed and spanned a fixed amount of time, approximately 286 days, including weekends). However, the time in third grade before the assessment does not equal a full year, because at the third grade assessment, third grade is not yet completed. 5 More precisely in our tables we take the original coefficients from our models (which were based on days) and multiply by 30.4 to get to months and then by the relevant number of months to calculate the growth during the period. Test score levels in later periods are estimated using the sum of growth by period plus the base score level. 6 Exact test dates are not available for the base year of NELS:88 but are available for the first and second follow-ups. In order to calculate the elapsed time between tests, we impute the base year test date with the median test date for the base year of April 1, 1988 . If the test dates were missing for the first or second follow-ups, we imputed them with the median test dates of March 20, 1990 and February 27, 1992, respectively. relationship relative to the standard deviation of the outcome and can be compared across tests with different point ranges. We divide average growth rates in each period by the standard deviation of scores from the assessment at the beginning of the period, measured at the start of the period for the full sample (including all race and ethnic groups and both genders). This facilitates comparisons of expected gains across different test designs.
Proficiency index. We also present several graphs to show gender differences in learning rates. These graphs chart average male and female learning rates across time and benchmark gains against skill proficiencies that correspond to point gains on the assessments. The point where a student's score corresponds to a 50 percent probability of mastery of a topic or skill set is the ability level at which children are learning the topic at the fastest rate. We refer to this type of proficiency as the current level of achievement for a student with this score. For example, a child in the ECLS-K study with a math score of 43.84 has a 50 percent chance of being proficient on the topic labeled "ADD/SUBTRACT." From this, we can plausibly say that students with scores in the vicinity of 44 are learning to add and subtract. The next such level "MULTIPLY/DIVIDE" occurs at an IRT score of 67.32, so students in the vicinity of 67 are learning to multiply and divide. Gradations of ability between these two milestones (in the range from 44 to 67 points) cannot be tied to specific named skills, but the milestones offer a means to measure increases in an essentially arbitrary test score metric using familiar concepts. The following exhibits provide the key to converting test scores to proficiency scores. Linear models. To account for different rates of learning across students, we construct growth curve models, with growth varying by time period in a piecewise fashion (e.g., in ECLS-K, Fall-K to Spring-K; Fall-1 to Spring-1, etc.). Models are two-level hierarchical models, with testing times nested within students. Level 1 represents testing times, with analyses weighted by precision weights to account for measurement error in the test scores. Level 2 represents individual students, weighted to ensure generalizability of the sample (the inverse of the probability of being selected for the sample). We report findings from these models with robust standard errors. The model's equations can be written as:
EXHIBIT 1. SKILLS BEING LEARNED AT SPECIFIED IRT SCORE LEVELS -ECLS-K
Y ti = observed test score in points at day t for individual i π 0i = initial skill level at time 0 for subject i, π ki = growth rate in skills for subject i per day over time period k; a ki = days passed in period k for person i by time t, e ti = error term Level 2
β 0q = the effect of X q on the initial skill level parameter β kq = the effect of X q on the growth parameter during period k X qi = an individual background measure (e.g., gender, race/ethnicity) r 0i and r ki = random effects with mean of 0, assumed to be normally distributed These hierarchical models allow the initial levels and learning rates of student to have common components and individual random components and to have varying slopes across the time periods considered in the models. If one ignores the random slopes and intercepts, the models are equivalent to a linear regression of test scores on the lengths of time spent in various parts of the educational system at the point the score is measured. The estimated constant in such a model is the initial score when entering kindergarten or at the end of eighth grade, and the coefficients on time variables are growth rates of scores in points per day during the relevant spans of time (see LoGerfo, Nichols, and Reardon 2006 for more details). These are converted to points per month in our tables.
Our samples consist primarily of students with test scores in most waves of the data. However, some test score data are missing and the missing data rates vary by race and across waves meaning that for some subjects and subgroups, changes over time may be driven by changes in the composition of the test takers. In particular, large fractions of Asian and Hispanic students did not take the reading tests in the early elementary school, starting with 30 percent of Hispanic students and 23 percent of Asian students in the fall of kindergarten and going down to less than 2 percent of each of these groups by the end of 3 rd grade. This occurred in large part because students who could not speak English well were not asked to take the test. Thus, changes in their performance in reading could be driven by changes in the composition of who took the tests. In contrast, less than four percent of white or black children missed the reading test in any year. The situation in math is somewhat better in that only Asian students missed taking the test at a high rate with about 23 percent not taking the math test in the fall of kindergarten. No other group had more than 2 percent missing the test in any wave.
In NELS the data are only missing for about 3 percent of the eighth and tenth grade samples. In twelfth grade, however, test scores are missing for about 18 percent of the sample. Test scores are more likely to be missing for those with low initial test scores, low-income students, and black students. To help alleviate possible problems caused by missing data dropouts and students who dropped out or were retained in grade were excluded from the analysis sample. Nonetheless, the growth grades in grades 10-12 may be biased, especially for black and Hispanic students.
Results
We first explore gender differences in reading then turn to gender differences in mathematics. For each subject, results are broken out by gender alone and then by gender with race. Elementary school results are presented first, followed by secondary school results.
Gender Differences in Reading

Gender Alone
Elementary school. Female students begin kindergarten with higher reading scores than male students, as shown in the 4 th column of table 1. At the start of kindergarten, girls are predicted to score nearly a point higher on the reading assessment. During both kindergarten and during first grade girls gain more than boys (0.015 SD per month in kindergarten; and 0.009 SD per month in first grade) as shown in the 2 nd column of table 1. 7 Interestingly girls do not make more gains relative to boys while out of school during the summer between kindergarten and first grade or after the first grade. Nevertheless, due to the initial differences and their higher growth rates during the school year in kindergarten and again in first grade, girls finish third grade with an average reading score nearly 4 points higher than boys.
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This advantage is seen in figure 1 . In kindergarten, the lines representing gains are quite close, and they separate by first grade with the line representing females' learning very slightly steeper. During the second and third grades, the lines that identify male and female learning rates are parallel, with the gain for females slightly higher than the gain for boys. But, in terms of substance, by the end of third grade, both boys and girls are learning literal inference and not yet learning extrapolation. Estimates in bold are statistically significant at the 5% level.
Statistical significance is only calculated for the gender differences in test score growth rates.
Female Students (difference from Male Students)
Male Students 8 The statistical significance of differences in the initial test score levels is calculated for all groups compared to white males. We have not yet calculated the statistical significance of differences between genders for other groups or for test score levels after the base period. 
ECLS Reading Scores by Gender
Secondary school. In early high school, females hold a significant initial advantage in reading achievement compared to males at the beginning of high school. Findings presented in table 2 show that female students score nearly 2 points higher in eighth grade than their male peers. In addition, while females make reading gains similar to those of males early in high school, their growth rates are slightly higher than those of the males between tenth and twelfth grades (0.002 SD per month), leaving them with a slightly larger point advantage at the end of high school compared to the beginning. Estimates in bold are statistically significant at the 5% level.
Female Students (difference from Male Students)
Females start ahead of males in reading and learn faster both during elementary school and during high school. In both periods, however, the extra gains of females are quite small compared to the overall gains experienced by both males and females. For example, while females gain about 3 more points than males during the K-3 period, males gain over 80 points during this period. Similarly, during high school females gain only about 0.3 points more than boys (-0.16 + 0.46), while boys only gain about 6 points (32.98-27.30). Thus, as a percent of the overall gain of boys, the female advantage is fairly small during both periods. From the graph in figure 2, both groups are, on average, moving from learning simple to more complex inferences. 
NELS Reading Scores by Gender
Gender and Race
In this section we analyze gender gaps in rates of learning to ready by race and ethnicity. In general females gain reading skills at a faster rate than males for all race and ethnic groups considered. The differences in learning rates favored females in 15 out of 24 comparisons made and were statistically significant for almost half (7) of those. They were never statistically significant when they favored males. By the end points of the periods analyzed (end of 3 rd grade and end of high school), the gender gaps in scores all favor females but generally remain much smaller than the black-white or Hispanicwhite gaps.
The results for reading by race and gender are shown in tables 3 and 4 which are similar to tables 1 and 2 except that for black, Hispanic, and Asian males the estimates show the differences with white males while for black, Hispanic, and Asian females the estimates show the differences with males of the same race/ethnic group. The estimates for white males are of their learning rates (columns 1 to 3) or test scores at the end of the period (column 4). Appendix tables A1 and A2 present estimates in reading for all race/ethnic groups compared to white males.
Elementary school. White females start kindergarten with reading scores fewer than 2 points higher than males. The female advantage in reading widens during early elementary school but remains fairly stable in second and third grades. The earlier advantage leaves white female students with a 5 point advantage over males by the end of third grade.
A far more striking difference emerges between white males and black males during this time period. The differences in their reading scores start small, but as black male students progress through elementary school the differences grow quickly. Black male students start kindergarten with a 2-point deficit compared to white males. During kindergarten, black males' learning rates slip behind white males by 0.03 SD per month. The big story hits in first grade during which black male students have learning rates that are slower than those of white male students by 0.07 SD per month, more than double the difference in kindergarten. This disadvantage means that over the first grade year, black male students gain 8 fewer points than white male students on the reading assessment. This is a dramatic setback. Their learning rate disadvantage is not as great in second and third grades, but the impact of the first grade year remains. By the time black male students finish third grade, they are more than 14 points behind white male students, almost triple the gender gap observed within the group of white children.
Black female students also perform poorly in reading relative to white males, but not by as much as black males. Indeed, black females start, continue, and finish better than black males in reading. The reading gains for black female students in kindergarten and in first grade are significantly higher than the gains for black male students, leaving black females slightly ahead of their male peers by around 4 points. While this 4-point advantage is noticeable, it is much smaller than the 11 to 14 point black/white differences for females and males respectively.
Like black males and females, Hispanic males also lose ground relative to white males during elementary school. Hispanic males start kindergarten with more than a 4-point shortfall on the reading assessment compared to white males. Their learning rates are slower during kindergarten and slower still during first grade. However, it should be kept in mind that these are the periods when Hispanic students experienced the largest increases in the fractions taking the exam-10 percentage points in each case. If the new test takers were those with relatively low skills this may explain the apparent decrease in learning rates. There was also a fairly large increase in the fraction taking the test between 1 st and 3 rd grade (around 9 percentage points) but the decline in scores relative to white students is not as sharp in this period during which Hispanic male students' gains trail those of white male students by less than two points.
Compared to Hispanic males, Hispanic females do much better in reading in kindergarten gaining about 0.02 standard deviations more per month. This is the only grade in which the learning rate of Hispanic females differs significantly from that for Hispanic males. But the earlier advantage persists. By the end of 3 rd grade the Hispanic females outscore their male counterparts by about 4.7 points, a large difference, but one that is much smaller than the 13 to 14 point Hispanic-white test score gaps.
While black and Hispanic males appear to lose ground in reading relative to white males during elementary school, Asian males make gains during kindergarten and in the summer between kindergarten and 1 st grade. However, later in elementary school (between grades 1 and 3) Asian males lose ground. It is tempting to attribute this to the fraction of Asian students taking the test but the major changes in that fraction occur before 1 st grade, making this explanation less likely.
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In contrast to the other racial groups there are no clear gender gaps in learning rates between Asian males and females as none of their estimated gender gaps in learning rates are statistically significant, though the point estimates favor females for 3 out of 4 of the periods covered. Another interesting pattern that emerges in the data is that the gender gaps in reading learning rates are never statistically significant during the summer between kindergarten and first grade (though the estimate for white students is significant at the 11 percent level). The overall gender gap in learning rates for all race/ethnic groups combined is also not statistically significant (as shown in table 1). This may have occurred in part because the standard errors for the growth estimates during the summer are much larger than for the other time periods considered because the summer is so much shorter 10 .
Secondary school. The gender gaps in learning rates for reading also favor females during high school. As shown in table 4, when analyzed by race/ethnicity and time period they are positive in 3 cases out of 8 and positive and statistically significant in 2 cases, both in grades 10 to 12 which is consistent with the significant overall gender gap favoring females in this grade level reported in table 2. As noted earlier, the results favoring males are never statistically significant. Finally, as was the case in elementary school, the resulting test score gaps by gender remain much smaller than the Black-white gaps, though similar in magnitude to the Hispanic-white gap for males.
White females start high school with higher reading skills than white males (by around 2 points) and learn more between grades 10 and 12. However, the change in the reading gap (around 0.4 points) is fairly small compared to the original gap and compared to the Black-white gap for males of 5.5 points.
In addition to starting behind, black males lose ground relative to white males in reading between grades 8 and 10 and end high school about 7 points behind as shown in table 4. In comparison, the gender gap for black students at this time is fewer than 3 points. In contrast to black males, Hispanic males actually gain ground relative to white males during high school, though this more rapid growth occurs later, between grades 10 and 12, and could be related to changes in the composition of Hispanic male test takers in the later years of high school (see table A2 ).
11 By the end of high school the Hispanic males are more than 3 points behind white males whereas the gender gap between male and female Hispanic students is less than 1 point.
The gender gap in reading scores evolves during high school in the same way for Asian students as it does for white students-with females learning more in grades 10 to 12 but not during grades 8 to 10. Between grades 10 and 12 Asian females gain about 1.8 points in reading compared to their male counterparts, leaving them about 3.6 points ahead. This is the one case where the gender gap is larger than the racial gap, as the Asian-white gap in reading is close to 0 for both males and females by the end of high school.
It is interesting to note that during high school both white and Asian females experience faster reading growth than their male counterparts between grades 10 and 12, whereas for black and Hispanic students such differences were not found. This could be related to differences in how gender interacts with race during high school or it could reflect differential rates of missing test scores between males and females for black and Hispanic students in 12 th grade. 
Gender Differences in Math
Gender Alone
Elementary school. Male and female students start kindergarten with very similar math scores, but in sharp contrast to the reading results, male students begin to edge out girls in first grade (see table 5 ). Also in contrast to the reading results, the gap continues to widen over time. In kindergarten, boys and girls start with similar math scores and make similar gains on the math assessment. In first grade, girls begin to make less gain in math (-0.008 SD). By the third grade assessment, girls have earned 2.79 points less on the math assessment than boys. But this does not translate to a great difference in skill attainment. Both male and female students are learning place value by the end of third grade, as shown in figure 3. 
ECLS Math Scores by Gender
Secondary school. Perhaps not surprisingly, given the elementary school student results presented earlier in table 8, females start high school with slightly lower math achievement than their male peers (a difference of about a half point). These differences, presented in table 6, do not increase between eighth and tenth grades but do increase between tenth and twelfth grades when female students gain about 0.84 points less per period on the math test than boys. This gap in gain represents about 0.01 SD on the tenth-grade test. By the end of high school, the initial male advantage on the math assessment increases to an advantage of almost 2 points. In terms of a gap in substantive knowledge, the difference between male and female students seems quite small. Both genders on average have already gained simple problem-solving skills and are beginning to learn more complex mathematics skills. Estimates in bold are statistically significant at the 5% level.
Statistical significance is only calculated for the gender differences in test score growth rates. 
FIGURE 4: DIFFERENCES IN MATH LEARNING RATES BY GENDER-SECONDARY SCHOOL
NELS Math Scores by Gender
Gender and Race
As noted earlier the evidence we have suggests that females gain reading skills at a faster rate than males both overall and when analyzed by race and ethnicity. The exact opposite is true for math. In this case the differences in learning rates favored males in 16 of 24 comparisons and half of those were statistically significant. The differences were never statistically significant when they favored females. By the end points of the periods analyzed (end of third grade and end of high school), the gender gaps in math scores generally favor males (except for among black students) and, as with reading scores, these gaps by gender are much smaller than the black-white or Hispanic-white gaps.
Elementary school. Although white females start kindergarten demonstrating similar math skills to white males, their learning rates are not as fast, as shown in table 7 . 12 The largest gap in the learning rates occurs during first grade (-0.005 SD per month) and the white female learning rate in math is still significantly slower than that of white males during second and third grades. By the end of third grade white females are about 2 points behind their white male counterparts in math.
Black males start kindergarten about 4 points behind white males and have slower learning rates during kindergarten, first grade, and between first and the end of third. This leaves them about 15 points behind white males on the math assessment by the end of third grade. Such a large deficit presents a difficult challenge to overcome and is much larger than the overall 3-point gender difference in math scores at the end of elementary school. Black males and females appear to learn math at fairly similar rates during kindergarten and first grade and while the males learn more between first and third grade none of the gender differences in level test scores is statistically significant during elementary school.
Hispanic males start elementary school more than 5 points below white males in math and lose quite a bit of ground to them during kindergarten and 1 st grade, ending up almost 10 points behind. As was the case in reading this loss relative to white students may well be related to the sharp increases in the fractions of Hispanic students taking the tests during these periods.
Hispanic females start elementary school ahead of their male counterparts in math but then lose ground during 1 st grade and between 1 st and 3 rd grades. The net gap is less than 1.5 points, much smaller than the 10-point gap between Hispanic and males.
Asian males start kindergarten with higher math scores than white males, keep pace with white male gains in kindergarten, and then gain far more during the summer between kindergarten and first grade than white males. This 0.06 SD per month summertime advantage pushes them to end up 4 points ahead of white male students by the end of summer. However, in first grade, their monthly math gains slip dramatically (-0.03 SD), almost completely losing their large advantage. This may be due to a real change in learning or it could be due to the influx of English language learners to the sample in first grade, though there was only about a 4 percentage point change in the fraction taking the test during this period. After 1 st grade Asian male students again outpace everyone but end up only about 2 points ahead of white males. Asian females learn math at a somewhat lower rate than their male counterparts during kindergarten. The differences in learning rates are less clear after that but by the end of third grade they are about 4.5 points behind their male counterparts. This gap is larger than the Asian-white gap for males of 1.45 points, but still much smaller than the Black-white gap for males of 10 points.
Secondary school. Males continue to learn math at a faster rate than females in high school, though the estimated gender gaps are only statistically significant in grades 10 to 12 and for white and Hispanic students, as shown in table 8. White females gain about 0.003 fewer standard deviations per month in math than white males between grades 10 and 12. For Hispanic students the difference in learning rates by gender is slightly larger at -0.005 standard deviations per month.
We find no statistically significant gender differences in the rates of learning math for black students in high school. Table 8 suggests that black females are ahead of black males in math throughout high school and the raw test scores show a similar pattern. This is in spite of the fact that black males appeared to be doing about as well as black females at the end of primary school and were actually learning math faster between grades 1 and 3. This suggests that there may be something that happens between 3 rd and 8 th grade that causes black males to slip behind black females. There will be a new wave of ECLS data released this year that may help to determine whether or not this is the case.
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Hispanic males and females also start high school with lower scores on the math test than white male students. The Hispanic students are about 6 to 8 points behind white male students, with Hispanic female students performing worse than their Hispanic male peers. Hispanic male students keep pace with the learning rate of white male students throughout high school. Interestingly, Hispanic female students make slightly slower math gains than white males (see table A4 ).
Asian male students outscore and outpace white male students on the math assessment at least at the start of high school and during the first two years. In the final two years of high school, Asian male students gain at the same rate as white male students. Asian female students begin high school with an average score about 3 points higher than that of white males, but make similar gains to this group throughout high school (see table A4 ).
In reading we found that during high school both white and Asian females experience faster reading growth than their male counterparts between grades 10 and 12 whereas for black and Hispanic students such differences were not found. In math the pattern is that the gender gaps also appear between grades 10 and 12 rather than between grades 8 and 10, though this time the results are significant for white and Hispanic students and not for black or Asian students. Again, this could be related to differences in how gender interacts with race during high school or it could reflect differential rates of missing test scores between males and females for black students. The lack of statistical significance for Asian students might also be related to the small sample size as the estimated gender gap in learning for Asian students between grades 10 and 12 (at -0.04 points) was almost as large as the statistically significant gap found for white students (at -0.05). In any case it is interesting to note that gender gaps in both math and reading appear to expand more between grades 10 and 12 rather than between grades 8 and 10. 
Conclusion
The general pattern that males do better in math and females do better in reading appears in at least some grade levels for all ethnic groups. Although coefficient estimates are sometimes in the opposite direction from this pattern, the reversals are never statistically significant. The results are in the expected direction for 31 of 48 comparisons and are statistically significant 14 for 15 of these comparisons at the 5 percent level.
The results for white children are strongest with statistically significant results for 6 of 12 comparisons. The results for the other ethnic groups are not statistically significant as often as for white children. This is likely in part because they are based on smaller sample sizes. The gender gap results are also stronger in the earlier grades than in the later grades with two interesting exceptions.
First, none of the eight comparisons is statistically significant for the summer between kindergarten and first grade. This suggests that gender may matter more during school than it does when students are not in school, perhaps supporting other evidence that certain school-related factors may be affecting gender gaps (Dee, 2006) . Of course, this suggestion is given based on information about only the summer between kindergarten and first grade, which may not be relevant for subsequent summers, and may be too short of a period to provide sufficient statistical power to identify gender differences in learning rates.
Second, the gender gaps in learning rates are statistically significant in 4 out of 8 comparisons between grades 10 and 12 of high school, perhaps because of important changes in social norms and expectations that become more prominent during this period.
In sum, while gender gaps in achievement are fairly small compared to ethnic differences, the gender gaps in learning rates are fairly consistent-when statistically significant differences are found they suggest that males tend to learn more math and females tend to learn more reading during both early elementary school (before 3 rd grade) and high school regardless of ethnicity. These patterns are of interest in that they show that whatever the forces are that drive these gender differences, they appear to operate across racial and ethnic lines, at least during these grade levels within the U.S. school system. Estimates in bold are significantly significant at the 5 percent level. Statistical significance is only calculated for differences in test score growth rates compared to white males. Estimates in bold are statistically significant at the 5 percent level. Statistical significance is only calculated for differences in test score growth rates compared to white males. Estimates in bold are statistically significant at the 5 percent level. Statistical significance is only calculated for differences in test score growth rates compared to white males. Estimates in bold are statistically significant at the 5 percent level. Statistical significance is only calculated for differences in test score growth rates compared to white males. 
